&

. Sta
5 S,tuauon. . by a
Understang both connotations and see what meaning f;";':;agc variety l:'z‘;mu‘”
language o standard variety is defined either 45 ‘ amilergoﬂe i le others’
Population fo, public purposes, or as a yariety that hﬂde PFOP”"’[G’ e widely
Once o Slandard is defined, it is treated as Prestigious o arf; of the mnguz.l‘gc ndard
anguages o dialects are m;rginah'scd. It also means mc'for have hear f ‘sta
“ecepted as the usual correct form. For cxamples YOU migt ,
English’, ‘Standard Kannada’, etc. epted as ‘standard .
The second sense of standard language is the language acc Ptcd by the people.

S
. . i dor entrd
which ig associated with status. It is the language propose

Honee ve less power. )
e 11 the history of India,
us and the Janguage

ere

. i e.In
In the Indjan situation, it is the second context that is tru o
: ioious s
mostly foreign rulers were in power and they had a prestigiot these languages w
given by them was considered as the standard language and

attached with status.

e - t
. i idual is almos
Let us have clarity about this issue. In India, where each indiv

multilingual, a special prestige is attached to the English language.
Both meanings which we discussed above. related to standard language, are

associated with higher status.

Thus ‘standard language’ means either the standard form of a given language or
the language accepted by the people in power as ‘standard’, which is also associated
with status.

Home Language: You are familiar with this concept in the

recall the same. A home language or dialect is a Ianguage that is most common]
* only

spoken by the members of a family for everyday Interactions a¢ home. Thjs ;
called as the family language or the language of the home - This is algq

previous Unit. Let us

School Language: You are familiar with the conc
School language is the language spoken jp the school. In many i ..
different. A child who starts school, kn0wing only a Aokne | ) Sltuanons, these are
from the school Ia.nguage, frequently needs help i anguage that i differem
janguage. If he/she is very young, he/she v |

ial classes to learn th ¢am quic
pecial clas © school Tangyqge der childrer, may

Children acquire their competency jp home
family members, but also through larger ki
ol have studied Chomsky’s Concept of Ia

€pt of schoo] language also

need s

langyy
) ¢ not :
15hip groyp, °nly with jp,

f8uage |
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are
y l?om With a
Pecia] ability

Syste

m of |
ang B

fw “figuage before they come to school. In

O or thr
three J; .
language o languages, and schools hardly explott this
Students’ | sed at school is highly standard of teacher- -
1ome language gets no regard. Indeed, they are made to unic

talent b lan ruage

Yy forcing et that home lang

. g conservative tices. School forge )
ative school practices S ome lang uage

and translate

n i . e .l has sh
Innate language facility. Research has
alise

fi ) .
or learmng languages. Children inter? e
dian children come {

abitity of the 8

ccntrcd one, W

S
d that i8 why I

IS a special
feature, which gives identity to the children an
tive language

is signifi . )
gnificant. It is also said that children think in theif na

mto school language.
- dynamicS

pic, 1.6 the powe
‘dialects’.

No
W let us understand the meaning of the present tO
Janguage or

of the ¢
e ‘standard’ language as the school language vs. home

In the Indian educational system, as a result of power dynamics, we are forced to

use a ‘standard language’ instead of home language or dialect. What is that ‘standard
language? It is English. Who were.inyolved in power dynamics? It is the British
who enforced it and the same has been continued until tod
British, when they were in power had considered English as the standard language,
and had promoted a sense that only those who had knowledge of English were eli gible
to have higher status. The seed thus sown by them has continued until today.

ay. This means that the

power dynamics of the standard language or English in India has a long history
Understanding this historical background will help us to clarify the problem bett .
er.

Therefore, let us discuss the history of English as th
é e standard 1g :
educational scenario of India. language in the

«Check Your Progress’ - 1

Below are given some phrases/ words i
n Group ‘A’ and Group ‘B’

appropriately.

F/ Group A

Grandard language in India

Home language
authority is exercised

EE

gchool language

power dynamics
/—-"'_—_-——-\

Match them

mﬁ

a special feat
-hi ure which of
to children Which gives identity | 5

Scanned with CamScanner




B soin Indid B
‘ ! : ¢ n 18

T Mistory of English as the Standard [,j_ljlglltlg, . T_/ -

age in

language ! _
y orous SY ‘
ar cducation:
the Indian
ersian, and befor¢
pefore deciding
ded prestige
dthe

. ndia. ¢
ace the h; - qem O
€ the history of English as the standard stem ¢

show th
:L‘H()us L‘(ju
H”WL‘\'C

as a Vig
i sCClli

always part of

- P
erwas |

at before the British rule there \x
cation with provisions for both sectarian ant
aming of an elite standard language Wis
Stem. Before the British, the language of pOW e
Anskrit. The British rule debated the issu¢ for many jn.lr. e
English in schools as the medium of instruction whu.jll :TL‘:.“er i
sh language. Even during the British rule, comrm:crsy ce
education through Indian languages versus English. o »
he English lJanguage: ln.llslnsl()r)‘ ‘ -
X ¢ a hot topic for debate. &
i
!
i

‘ I, the |¢
Lduc:ni(m Sy

that, j was §
n fu\'ournf
Lo the Englis
question of

India hag had a lov

e-hate relationship with t
over tw

o hundred years in India, English has continued to b
Long berore English was introduced as thc medium
fepresentatives of the East India Companyin their dual role o
administrators debated the role of English in relation to the *native’ languugu? in

domains such as education, judiciary, and administration. The prolonged, and often

bitter debate between the Anglicists and the Orientalists undoubtedly reflects the

deep understanding, that the participantsin the debate had, of the social and political

consequences of the choice of a language as amedium of education. The Anglicists
won and English was installed as the medium of education. Inevitably, with the
medium came the system of Education prevalent in Imperial England. The total
structure of Indian education was recast in the English mould. English quickly became
the language of power and prestige. The Indian elite, long used to exploiting political
and economic advantage, promptly accepted English as the medium of
communication with the rulers.

of Indian cducation,
as merchant-

Thus. with the advent of British. English language was extensivel
our country. English entered our country when the British first c
the incorporation of the East India Company in 1600, Gradually, it found
continued its existence as a result of the educationa] policies :)f L e
From the time the Briti%h 'started their rule in India, English rema; ord Macaulay.
of power, S(atus, and privilege. ained the language

Y exposed to
ame to India after
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g23), who
of
. wlﬁdge’ ]
ssue of impﬂrﬁﬂgt e n(:s and th€
Angli®® yia THE

petween th b in o
lis
gress ? St “hose ho had 2
d insisfe

OPPOSed by missi

ssionaries lik
kn ike Charl 3
owledge of English to Indians. B Gt (S

When tl

n the :

English ]re \.ams a debate ongoing on the i
sh to Indians, there was a controversy

Orientali .
Orien:z::z:s. It came in the way of the smooth pro
s wanted to promote Sanskrit and Persian Jearning:
osed @ iy

ifferent vision, wanted Indians to learn English. Hence: the
: : ro osa

jish. This P p en 1€ P°7

* n(‘l’llshs

western education through the medium of Eng
supported by Indian progressive reformers and intel]cctua]s-
advocated and aspired their € jont iyrite
acity t0 spe€ - nd @

which was the language of the rulers. They saw that the cap
proﬁtab]e jobs under the gover

work of the €O

yernact

English enabled them to get well- paid,

decent status in society. A stronger opposition on the

made by the directors themselves as they € education . e timeé»
languages and literature. These differences s i m

and Lord Macaulay was appointed as the Presid

strongly pelieved that English education was more bene Ir

Sanskrit. He made use of the available situation, and quoted that there was -a
indigenous

a great demand for English in India by the Indians. He claimed that “sincel
languages were inadequate and chaotic; and indigenous arts and literature were pfitty
‘western’ education with English as the sole medium would deliver

futile thing$
» His aim of giving English education to Indians was only to ¢
i ¢ a class of persons, Indian in plood and

the good”-
d intellect. His recommendations
hat too for few Indians. These

belonging to the middle class

were appr oved by-
n through English was passed.

an Macaulay’s policy of educatio
ant recommendations where he said, “The
b

e signific
1 in the higher branches, and vernacular in
1

uctio

dium of instr
here there is demand for it, but it is not to b
o be

ght w

nguages ©
.. English steadily expanded extensively in India and gaj

rem. The ostablishment of three universities, follo 5alned roots in

of sollege gav ris? to t.hf: popularity of English in India. H()wev::;i by a number

* jucate 1 in these umvcr51‘t1es and colleges starFed demanding thei , the Indiang

m of jnstruction and to lresolve this conflict, the B “‘ mother fongu
hairmanship of Dr. M.E. Sadlerrl;lslh e
- Lhe

gsion under the ¢
be used only in high schools: ;
;in the

f the country”.

government
C :

oint€
P * cmother tongue may
igher
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5 oSCd
al was oPP weonl €
red - S]aver)’

'hcy
urged the .
1e retention of English”. This propos . tha
ksayIne  asigh © jish
ac BN

lea
ders. M
ahatma Gandhi made a Signii’icam emar g
jd that wthis 19 ! s
hing that s
i i getbac

impossj
ssible thy .
and degoy: th_m“gh a foreign medium”. He also 84
includ-° adation”, He declared to Indians 10 criticise €€ ryrcd g serious’
Ing the language. Therefore English education suffe . : middlc
By 192 . f instru ol
gCho)’]l9._l. the mother tongue came to be the medium (o) ever e
con ols, and its use was cxtended to high schools P pl teriorati®
sequences - " " a com v 1
quences were not good. The schools wnnesscd ¢ mendCd an i terﬂaf
medium o

36-37), recom
of educatio?

as growing

937, Eng
avenues of success co

::;1:;3?;22 ghe .Wo'od Abbot Report (19
English. B llghsh.m order to keep the flow

sh. But the disaffection with English W
struggle for freedom gained momentum. Until 1
the educational scenario. All ventures of life, all

only with the keys of English.
after Independence.

le became€ acce
1y progressive class of
the language of

f English pted by

There was not much difference to the status o
the language mostly of the colonisers during the British 1t

the higher strata, the educationally. cconomically. and socia
independence period: English became

the Indian society in the post-1

industrialisation and modernisation, and now it is the language of globaliS&tiOU- It

international language, required significantly for
Jtural requirement for the

is recognised as a global,
s. It has become the cu

professional and employment field

middle-class group of Indians.
n the beginning, gradually spread all over

Thus, English the Jlanguage of a few i
India. Today, it has become the icon of status and an important tool to gain bread
and butter. It continues as a link between the educated people and the elite. Though
Hindi was introduced as the official language, English enjoys a promin t- ] g
status. Unfortunatelys it has resulted in a separate class of ve-rnacular d entr O-e' and
They, as & result of English domination, are destined to oc ectcatednatives.
education, society as well as the job market. cupy a lower position in
As a result of this power dynamics caused by the Briti
ritish, the standard lan
guage

is occupying e .SCh(TOl system instead of the native Jan
to impart education in English in response to (he demguilge. Indian schools have
¢ and hj
gher

classes of the Indian society. The reasons behind th;
factors, some overt and some covert such as: 1S are the €conomyj
oo,
. parents geta higher social status by ed 1€ and socig]
h / ed uc: & .
schools; ating their Children iy g
1n ng]‘
lsh m 1.
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are able =

1vj call
r ecexvmg edue mica y

cer1tiONS
. . itutionss
erj ation in English medium inst
0 0 0 o
prOdUCtive PPortunit;

s cono
: jsisthe¢
es inside and outside India. This jal status-

ocC
aspect and again, wijj bring the parents a better s L
. ise . he
nd for Englis, emerges from many factors, as re?ogm;nection with ]‘ of
Nallo ’ e eaching Of Engllsh produced by NCERTln c:; is a S)rmbO
najl Urricu]ypy, Framework. 2005: “English in India 1002y
Peopleg aSpirationg

3 l and
. . nauona
icipation 11
i : for Quality in education and fuller particip
]nle[‘n;nlo“al o

the Position
y

is
PP uﬂht, as
fit1s taug

Iy stage, it does more harm than good. I

ield
: t yiel
it does not J -
utany link to the native language, then aldszons ofimpartm;‘%
Hence, let us analyse further the p.ros Zmor oJementary level:
d language (English) at the pre- primary standard language
S, what are the disadvantages of having 2
’ ; o
as the school language, instead of the native language?

‘Check Your Progress’ - 2

any productive results,

education in the standar
To put it in other word

d language
ish as a standar

Below are listed some important events related to English

in India. Arrange them in chronological order.

irmanship of Dr
i ission under the chairm
iti t appointed a Commis
a) British governmen
M.E. Sadler.

Charles Wood made significant recommendations.
b) ar

. \ ol e
Gandhi opposed the recommendation saying that real education
ahatma Gan : _
X ﬁlpossible through a foreign medium.
i

i he president of a Committee.
"W pointed as t
Macaulay was ap
d) Lord

3. Limitations of having the Power Language as the Standard
1.4.3.3.
Language tudied the consequences of using a standarg |
We have alrea‘i)r'sis native language under the Sectiop 1.3.3.4-
school Ianguag:g‘l’lage,‘ Let us discuss some more points here,
and School L2 dard language becomes the schog] language, there are always
d::mi ning the native laflguage or the home language. A family’s
f un nd that connects the child to the family. 1t j5 , tool which helps the
bO. on to pass on the culture, unique features, apq tradition of the famyjj
ratt t use the home language, there are chance th -ml )
jldren do POt features of the fam; " Cat they wily not
1 jture and unique fea € Iamily regy,
ecu

Iting ip 5 great losg o the

anguage as the
‘Home Language
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Commyp; -V
e s nlty- Tl who are \VCl he© 1
edlcme, fin nc
e

h . .
Cre are a number of families in India,
¢ art, hand art, and other family- specific tal

4y from thej s relate
H eir % g rela
Chanceg of ch home language, all that is rel

language the

ents.
dtoit &

. ciar
i . ripng that
lidren undermining their home cuiturce, thinking he
Y are learning in school is great. pildren- onc Jou

ide €
d guide €T L ost.

anz Supportln

e
t. .
ts 108 the
he cultur® ok

Sch}:;)]mlznlanguage iS.lhe language l.lsed to SUPPf’r_t i:]

. guage dominates, the basic tool of guiding ~rents t0 SP
might have come across school authorities insisting on parc? d feel
language at home so that the children can score more marks all-live
school situation. This becomes the reality and students ar¢ dep

richness of home language and associated culture.

: a
A child needs at least six to seven years to learn a languag
uage, I

case the child naturally gets exposed to another langua .
ease without much effort. If the child has to put in d_ehberames
than one language, before acquiring one language. it becg ith real comp
child neither learns the native language or the second languag;l‘t children are
You might have observed the same situation in your school. cli i the pargain they
to learn English, before they master the native language, and 1

i home language) nor English.
neither learn Kannada(hom guag g o non-

i ue t
é better in the mother tong -
i gue instruction

ol
o
c.’lk the

at eas

e to

e/she can
ffort to learn more

a burden and the
etency-

forced

Research has proved that a child le T her ton
i mothe
native language. UNESCO, since 1953 has encourage .
in early childhood and primary education (UNESCO, 1953). Yet, Engli

dominating the scene. We also know that children do better in studies wher.l t-hey af'e

given opportunities to learn in their native language. Parents also can participate 1n

the learning of their children. More enrolment also is possible in this case. Mother
tongue-based education is meaningful and advantageous, especially for the
disadvantaged group and for children in rural areas. They can converse with teachers
and school personnel with ease. We always believe that the family is the first teacher
for the children. If Engl%sh happens to be'the school language, majority of the parents
cannot prepare their children for schooling. The child finds everything strange.

We cannot say that it is impossible to retain the mother tongue wh

Janguage happens to be different. It requires some special conditig en school
mother tongue, children whose first language is not the medium

have: (1) continued interaction with their family and co 0
on increasingly complex topics that go beyond houg
instruction in their first language to develop req
exposure to positive parental attitudes (o m
marker of cultural identity and for certain i

ns. To retain their
finstructj

iun on must
X r]nmumty In their firgt |
€hold matterg- 2)

: 8:(2) ongoing

P re ding ang writi ool
aintaj ning the mother

NStrumenty) Purposeg
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l 4*5,“11 ___;“_“__m“- school language very “i'__,_,_—///n
. Yleasures to |
ye taken in this \'itudll(m//

VS :vdv)s.\blc AR

I}]cr » -

e are two noscihilin

clLrncnt d P klh!]”u\\ h'.‘rl‘ ':irﬁ' ‘,‘nd f(‘r("n(\q ” i< ‘,‘l“.; ‘ ‘d

ary education i : ~ standd
education in the native language. If giving cducation 10 the stan

ltln’bl'du becomes imperative and inevitable, some mg.xsurﬂ and ¢
taken seriously, so that children are not denied the benefits
L.et us discuss these measures.

. mcludiﬂg

home culture
ngL f(“'

)r Olhbr l.\ng.l'
¢ school

e The > o - o . .
T'he members of the family should follow the ‘whole’

language, without fail. They should not switch over to an

n be made 0 support th

temporary reasons. Some arrangements ¢
language.
¢ words required (0 manage the

e ‘Teach the social language first. These are th
‘Good morning

day- to-day activities of the school like ‘May 1 take this’.

‘pPlease come’, €l¢.
with songs, rhymes, and repetitive exercises. Let there

e Teach language sounds
ach. These can be bilingual. Kannada songs can be

pe rhythm in what you te

converted I translated into English or vice versa.

e Correcti and accurate language models should be presented whether it 18

pbaklna writing or reading in English or Kannada.

e Do not correct the students’ mistakes, instead pose correct form /
re
correct version in the form of a question. If a child says, ‘parent present the
¢!

you will say; is it so? Your parents have gone home?

55
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What can a teacher specially do?

arn bY

Chi
dren
1earn
mo .
re by listening and seeing. Give opportunities to le

Seein
g VisU
alS an .
d listening to stories, songs, etc-
They will help

Par
entS Sh
ould n a
IT :
ate stories and their experiences O children-
th school and

them

to de

ho velop thei . .

me languages ir registers and language structures in b
he child listen- or

Provid
€ bOOk i .
s in the child’s home language at home. Make t
¢ book.

ries or explain the pictures given in th
her. Converse with

eac
1dren’s

Teach
ers shou
1d always consider parents as the first t
to enhanc¢€ chi

them, le

» learn what their chi

present knowledge children know, and use them
inary purposes- 1 have seen

he native language when

Never
use the home language only for discipl
ok that the native

teachers i . )
) Con:%rs in English medium suddenly switch over to ;
es to scolding the students. That makes the child thi

language is used for that purpose only.

This means

The teacher is supposed to use culturally responsive pedagogy

that the teacher s.hould accept a pedagogy, which gives due regard to the culture

ifferent students from different social and cultural background
S.

and dialects of d
r
e common words and usages of different dialects

arn mo

The teacher should le
tudents of his/her classroom.

used by the different s
er should find time to visit the homes of different stud
ents to get an

The teach
un derstanding of their cultural background and rituals
uld read books on local literature and locally i
mportant as
pects

The teacher sho
and events..
cher should appreciate the dialectic differences and
n neVer r- .
1dicule thej
elr

The ted

the child is usi el
sing and acquiring the moth
€r t0nguC
than th
e

Observe how
ard languag® to evaluate his/her growth or
progress

,-.-ndc’ - 4

gtand
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14.2, Introduction

When a child : .

Many s a child is admitted to a school, he/ she is p]aced in azflhere . o

sit, wh sues related to the child are decided bY the schoo™ o contl

Ydu ]at Sh'Ollld the child wear, when should the child eats ad s restfi
also think about it and identify behaviours where yoU

n in terms of learning lan

Ha g
ve you ever noticed the restrictio
o to learn- BV eate

cannot learn what language she/ he should contint
Whatever language is offered should be accepted. DOP
for the child? Can we take it for granted an
through the process of education should abide by whatever ‘
Should n’t we pause for a while and sc€ what the €
decisions are? The child is used to home language a7
over to the standard language of the school. Have you €
difficulties? including the
You may think this is the fault of the school. No! Ever the schools’f1 the children-
personnel, have no choice of selecting the language a8 per e pgeds®

- t is mainly the

So many other factors act on this sit ation What is

power dynamics of the standard language th ) discuss
this power dynamics? Whose power are we t

these issues in the present Unit.

1.4.3. Learning Points and Learning Activities
on of the Terms

1.4.3.1. Conceptual Clarificati
o understand four concepts to appreciate this Unit. They are as follows:

mics; 2. *Standard’ Janguage,3. School language, and

uation. In the Indian context,1
chool situ

at works in.a s :
alking about? We are go1ng to

We need t
1. Power dyna

4. Home language-

power Dynamics: Let us understand the concept of power dynamics. In general

ower dynamics” refers to the way power works in a setting. It refers to specifi )

or ways in W.MCh power is exercised, Power dynamics can b fPeCl ic

e, national, international, state, regional or even instituti e found at
utional level. In

‘Ep
interacti ons

any level, lik
the present contex® this term refers to the political power exercised b
ed by the Briti
sh

when they ruled India in the context of language, especially th

and continues to mean the ‘power’ role in the existing system y the school language,

is concerned. : as far as schoo] language
gtandard Language: Let us understand the copc

e

ou II hclcacll i t, ¢
* you

thls w .
ord in two sengeg L
-Letug
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